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Abstract
Education is a right for everyone despite the circumstances and constrains the stand as barriers between individuals and their
education. People with disabilities are one of those individuals, so they must learn to acquire the basic academic skills in
addition to acquiring personal efficiency that helps them rely on themselves and be self-dependent as much as possible which
makes them able to practice simple jobs and crafts that eliminate their feeling of frustration and inferiority and provide them
with a decent life.( Hallahan & Kauffman, Pullen, 2000).

1 INTRODUCTION

Teaching those who have disabilities different
skills that help them interact positively with
their surroundings and environment is one of

the most exhausting things that many teachers face.
This is due to the fact that teachers are unable to use
the appropriate methods and ways in teaching the
curricula and the required materials for this group of
people in a way that is suitable for them. (Haroun
2007).
That is why training is considered an important
factor for career growth for teachers. Training is
defined as the set of programs and activities that
teachers receive during their actual service to pro-
vide them with the modern trends, information and
skills that help them perform their job efficiently
(Al-mateery 2009). The training needs should be
identified before the training starts, because it helps
achieve the desired aims from this training process
by a planned activity based on a practical and a sci-
entific study to identify the training needs which are
classified into: individual needs that aim at meet-
ing the need of an individual or a group of individu-

als who lack the knowledge and the skills related to
work. On the other hand, collective needs are related
to a big group of individuals who need knowledge
and skills. (Larid, 2021).
Modern trends in teacher training assert the impor-
tance of identifying the needs of the target group
of teachers, as the success of training is measured
by how training needs are identified, collected and
determined. Any training program that is not based
on scientific basis will not have validity and will
not work. There are three entry points in identi-
fying the training needs of teachers, and those are:
1- organization analysis entry point which focuses
on future training events, 2- process analysis entry
point which focuses on identifying the most impor-
tant skills, abilities, characteristics, efficiencies and
pieces of knowledge and 3- individual determination
entry point which focuses on the measurement of the
individual’s performance in their skills and on iden-
tifying the knowledge, skills and trends necessary for
their development. (Younes, 2021)
The professional training and qualification of teach-
ers is an issue that concerns educationalists in differ-
ent countries around the world, as it has an effective
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role in developing the performance of the teacher and
the student and in developing the educational pro-
cess. Despite the significant role of preparing books,
curricula and educational programs, they may not
achieve their aims if the teacher was not appropri-
ately trained to deal with them well. Consequently,
the teacher training process should be based on the
actual training needs, so continuous and positive
changes in their performance, expertise and trends
can happen. (1). Svatopluk (2) indicated that training
is one of the core components for lifelong education,
so new responsibilities were given to teachers, not in
their major but rather in their ability to understand,
grow their awareness and comprehend the students’
different qualities.
From here comes the significance of training English
teachers in the light of their training needs. Training
is a major continuous administrative job that is con-
sidered one of the educational administration assign-
ments. Development happens continuously, and it
is of great importance to be kept abreast of. Train-
ing courses aim at knowing the modern strategies,
methods and technologies which evolve with time.
They, also, aim at training teachers to adapt with
these changes and develop them professionally in all
fields. (Belta, 2015).
(3) have asserted that training is a necessary condi-
tion for the success of the educational process. At
the same time, teacher training contributes to the
development of educational performance. he , also,
asserted that the inadequacy in the educational com-
petencies is a major reason in declining level of edu-
cation.
(Lee El Al, 2014)’study aimed at determining the
training needs for special education teachers in Hong
Kong. The study concluded that teachers’ opinions
about the presented programs should be taken. Fur-
thermore, good teachers should be prepared during
their service by providing themwith more references
and giving them the government support that has a
big impact on building the proficiency of teachers in
their places of work.
(4) carried out a study that undertook determin-
ing the training needs for English as a foreign lan-
guage teachers in teaching students with dyslexia in
a classroom in the primary level in northern Greece.
The study sample consisted of (94) English teach-
ers. A questionnaire was designed based on the

previous literature and studies related to the study.
The researcher used the applied method. One of
the most significant results is that teachers have lim-
ited awareness when it comes to dealing with stu-
dents who struggle from dyslexia. Nevertheless,
they expressed their interest in the training courses
to acquire more knowledge and skills. The study
indicated that English teachers as a foreign language
need training.

(Grosser et al, 2005)’s study aimed at determining
the needs necessary for workers who provide ser-
vices for children with disabilities who suffer from
developmental disorders from their birth until they
become three years old in NewYork state. The study
concluded that the workers have knowledge-based
needs like the need to know the health procedures
necessary for every child and the methods of inter-
ference and the needs to training programs in evalu-
ating the developmental problems for children under
three.

2 METHODOLOGY

The methodology of the study

The researcher used the descriptive analytical
method. The training needs for English teachers,
which are related to English teaching to students with
disabilities, were surveyed by the questionnaire of
“the training needs of English language teachers”.

Study sample.

The study sample consisted of male and female
English teachers in the integrated schools of the pub-
lic sector which follow the ministry of education in
Irbid province. They were (264), and the following
table illustrates their demographic variables which
include gender and experience years:
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Table (1) illustrates that the majority of the study
sample consisted of males, as they were 146, while
females were 118. On the other hand, the majority
of the study sample had (5-10) years of experience,
as they were 124. 97 of them had less than 5 years
of experience compared to 43 teachers having more
than 10 years.
Study tool.
The questionnaire designed by (Arif, 2021) was used
to collect the data of the current study. It consisted
of (1-18) clauses distributed into two parts: the first
part asks about the knowledge of the English teach-
ers in dealing with people with disability. Clauses
(1-9) include the second section that asks about
behaviour modification and time management for
English teachers in dealing with people with disabil-
ities and they include the clauses (10-18). The par-
ticipants answered them according to “Liker” mea-
surement that consists of 5 degrees starting with 1
(very weak) to 5 (very strong). Given the current cir-
cumstances, the questionnaire was given to teachers
online. To analyse the data and extract the results,
the researcher used the statistical package program
for social sciences (Spss) (Alesdar 26). A set of sta-
tistical tests that include means, deviations, percent-
ages, the (T-test) and the analysis of variance test
(Anova).
The study results
The current study aims at knowing the training 
needs of English teachers with students with 
disabilities. In this part, we present the results of 
the current study. The results will be shown later 
according to the study questions and the training 
needs of English teachers in dealing with students 
with disabilities. 
First question: the knowledge-based training needs 
of  English teachers in dealing with students with 
dis-abilities?

Table 2:umber (2) the averages and the deviations of
the trainingknowledge needs of English teachers.

Table (2) illustrates that the study sample cares about
knowing thebehavioural characteristics for students
with disabilities, as it has the highest mean(4.40).
After the, came “the teachers classifying the disabil-
ities and knowing them” with a mean of (4.37). It
also showed that the majority of the study sample
determines knowledge characteristics for students
with disabilities with a mean of (4.30) followed by
determining the needs of students with disabilities
at (4.29). Then, came knowing the educational pro-
grams for students with disabilities with mean of
(4.24). Some revealed that they care about doing
integration programs with students with disabilities
in classes (4.20). “Caring about being informed
about theories and knowledge related with people
with disabilities” had a mean of (4.16). The lowest
mean (4.13) was for the statement “ doing therapeu-
tic and occupational interferences with students with
disabilities.
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Question 2: the training needs of English teachers
for behaviour modification and time management to
deal with students with disabilities?
Table 3: the averages and deviations for the train-
ing needs of English for behaviour modification and
time management.

Table 3 illustrates that English teachers encourage
students with disabilities to build a self-concept with
a mean of (4.37). After this came encouraging them
to achieve and increase their motivation with a mean
of (4.27). One skill that teachers have is using multi-
ple methods to limit the distraction of the students
who have disabilities during class with a mean of
(4.24). Some teachers use the mechanism of reward
and punishment that suit students with disabilities to
modify theirbehaviour and help them solve problems
with a mean of (3.73). Then came using motivation
strategies with a mean of (3.68). After this, using
multiple methods to eliminate undesired behaviour
camewith amean of (3.62). Some teachers answered
that they carry out behaviour modification plans
using multiple methods with a mean of (3.46).
Question 3:
based training needs and the training needs 
of behaviour modification and time management? 
based training needs and the training needs of 
behaviour modification and time management?

Table 4 illustrates that there are no differences with 
statistical significance at significance level (a ≤ 
0.05) between the answers of the study sample 
about training needs in knowledge, as the value of 
(T) = .787 which is low. Also, there are differences 
with statistical significance at the significance level 
(a ≤ 0.05) between the answers of the study 
samples regarding the training needs in behaviour 
modifica-tion and time management resulting from 
the vari-able of gender. The value of t = 2.521 
which is high.
Question 4: are there differences with statistical sig-
nificance attributable to the variant of experience
years for the knowledge training needs and the train-
ing needs for behaviour modification and time man-
agement?
Table 5 illustrates the results of the (Anova) test 
to find the differences between the answers of the 
study sample resulting from the variable of experi-
ence years.

Fig. 5:
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Table 5 illustrates that there are no differences with
statistical significance at the level (a≤ 0.05) between
the answers of the study sample regarding the train-
ing needs in the aspect of knowledge attributable to
the variant of experience year, with the significance
of (F) = 1.706 and that there are differences with sta-
tistical significance at the level (a ≤ 0.05) between
the answers of the study sample regarding the train-
ing needs in the aspect of behaviour correction and
time management resulting variable the variant of
experience years with the significance of (f) = 8.056.

3 DISCUSSION

The results of the study showed that English teach-
ers in public integrated schools have the knowledge
and the skills to deal with the students with different
disabilities. And this is clear from the high means
in the aspect of knowledge. This goes along with
(Grosser et al, 2005) and (4)’s study, and this asserts
that all teachers with different should have the suf-
ficient knowledge in dealing with students with dis-
ability, because those who have disabilities are like
other other students; they need care, attention and
teaching by teachers, but teachers should have extra
trainings to deal with students who have different
disabilities.
The teachers’ task towards students with disabilities
is not only directed towards teaching and knowing
the mental, psychological and phsysical characteris-
tics. It rather exceeded that, as they should treat stu-
dents with disabilities like healthy students, so teach-
ers should undertake multiple methods to correct the
behaviour of the disabled students. This can be done
through multiple methods,the most prominent ones
of them are: the mechanism of reward and punish-
ment , but they should be suitable the disabled stu-
dent’s mental, psychological and physical abilities,
encouraging disabled students to build their different
identities that go along their abilities without forcing
them to do things they do not want or cannot do.

4 CONCLUSION:

The purpose of the current study is to know the train-
ing needs of English language teachers with people

with disabilities, and the results of the study showed
that teachers have knowledge-based needs through
which they can deal with people with disabilities
during class lessons. However, teachers must be
subjected to more knowledge-based needs to ensure
that people with disabilities receive appropriate care
and attention in a scientific and applicable method
. Where teachers must remain informed of every-
thing new regarding people with disabilities to use
appropriate and effective therapeutic interventions.
In the field of behavior modification and time man-
agement, it appears that teachers have a less degree
in the knowledge-based aspect, and this is from the
means that were less than knowledge-based needs in
average which indicates that teachers need skill to
modify behaviours and manage time with those who
have disabilities.
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